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8. ABSTRACT

The present research was designed to determine the influencdwlithe
resources and its influence in the speaking and lregeskills development in
students of Languages and Linguisti¢ajor in the Technical University of Manabi,
located in PortoviejoThe framework compiled relevant update information on the
independentariable; the same that is based on Ludic Resoanmzkthe dependent
variable focus on development of listening and speaking skills. The objectives of the
research werdp determine the influence of ludic resources on the development of
listening and speaking skills of English language in studeriiamjuages and
Linguistics Major. At the same time investigate the type of ludic resources and know
the advantages provided by them on the development of listening and speaking skills
of English language with a proposal solution. The development of researclmwas n
experimental and it was based on the Induereeluctive method and literature
review, applying textual quotes with the aim of obtaining adequate and real
information.

The gathering of data was carried out by means of the application of the
technique oburvey. The population corresponded to students of Languages and
Linguistics Major, taking a sample of 104 students and 3 teachers of English area.
The information was processed through tabulation of data, represented in tables and
figures based on the @atives, hypothesis and the problem. Moreover, objectives
and hypothesis established were demonstrated in the elaboration of the report of
results. The findings of this study revealed that, Ludic Resources influence positively
on development of listeningnd speaking skillsniconsequence, the use of Ludic

resources in English classes should be fomented with the atimofiate fun

Xi



teaching strategies that allow students strength listening and speaking skills and

promote a dynamic culture of learning.

KEY WORDS: LUDIC RESOURCES ACTIVITY, LEARNING, TEACHING,

SKILLS.
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9. RESUMEN
La presente investigacion fue disefiada para determinar la influencia de los recursos
ltdicos en el desarrollo de las destrezas de produccién oral y escrita en los estudiantes de
la Eswela de Idiomas y Linguistica de la Universidad Técnica de Manabi ubicada en el
cantén PortoviejoEl marco tedérico recopil6 informacién de actualizacion relevante
sobre la variable independiente mismague se basa en los Recursos Ludicos y la
variabledependiente se centran en el desarrollo dddasezas de escuchar y hablar
Los objetivos de la investigacion fueron, para determinar la influencia de los recursos
ludicos en el desarrollo de ldsstrezas de escuchar y haldaridioma Inglés en los
estudiantes d&a escuela dadiomas yLingiistica. Al mismo tiempo investigar el tipo de
recursos ludicos y conocer las ventajasegiegproporcionan en el desarrollo @es
habilidades descuchar y hablar del idioma Inglés con una propueste soluadn. El
desarrollo de la investigacion fue-experimental y se baso en el método induetivo
deductivo y en la revision bibliografica, aplicando citas textuales con el objetivo de
obtener informacion adecuada y real.
La compilaciénde datos se realiz6 mediana aplicacion de la técnica de eaesta. La
poblacién correspondi@los estudiantes dia Escuela de Idiomaslyingiistica
tomando una muestra de 104 estudiantes y 3 profesdrésedde inglés La
informacion fue procesada a través de la tabulad@ddatos, representada en tablas y
figuras basadas en los objetivos, hipotesis y el problema. Ademas, los objetivos e
hipétesis establecidos se demostraron en la elaboraciorfatebénde resultados. Los
resultads de este estudio revelaron que, los Rexsludicosinfluyen positivamente en

el desarrollo de las habilidades de escuchar y hablar. En consecuereinieftarse



el uso de estosn las clases de inglés con el objetivo de estimular estrategias didacticas
divertidas que permitan a los estudes fortalecer las habilidades de escuchar y hablar

y promover una cultura dindmica de aprendizaje.

PALABRAS CLAVES: RECURSOS LUDICOSACTIVIDADES, APRENDIZAJE,

ENSENANZA, DESTREZAS.



1. THEME

ALUDI C RESOURCES AND THEI R I NFLUENCE ON

LISTENING AND SPEAKING SKILLS IN STUDENTSOF LANGUAGES AND

LINGUISTICSMAJOR DURI NG THE SCHOOL TERM 20160.



2. PROBLEM STATEMENT

English has become one of the most popular and common global language,
manifesting itself in different areas ofegtt utility, such as; cultural, economic, social
and educational. In fact in all Latin American countries they have implemented in
their learning of English education systems, to be consistent with modern education
and competent nations in the domain oigaages. In addition, the teaching of a
second language requires effective instructional strategies to motivate students to

learn and get really positive results.

In Ecuador lack of recreational resources in the classroom is an educational
problem in almatsall levels of education, as it causes an unflattering learning
environment for the student. Litij@@006)study revealshat recreational resources
are ignored by the teacher as unimaotto language teaching in the classroom part.

In the Languageand LinguisticdMajor at the Technical University of Manabi, there
have been insufficient recreational resourddst is, an entertaining itself feasible

for language learning environmastnot perceived; This arises from a number of
causes, including ignorance can be highlighted based learning, traditional classroom

plans, lack of motivational strategies, lack of teaching materials among other games.



2.1PROBLEM FORMULATION

How do theludic resources development the listening and speaking skills in

students of Languages and LinguistMajorduring the 2016 school term?

2.2DEFINITION OF THE PROBLEM

FIELD: Education
AREA: Pedagogical

ASPECT: Development of the listening and speakingsskill

2.3. SPATIAL DEMARCATION

This research paper collected and analyzed information concerning the students of
Languages and Linguistdajor in the Technical University of Manabi and in the
lack of use of ludic resources in the teaching learning process/ds Hevelop the

listening and speaking skills.



3. REVIEW OF LITERATURE AND DEVELOPMENT OF

THEORETHICAL FRAMEWORK

CHAPTER |

3.1. LUDIC RESOUCES

3.1.1. DEFINITION:
The word LUDIC comes from the Latin ludus, ludic, and refers or relates to the

game. The game ladic but not everything ludic is game.

Yturral de Ernest o Tiaanazng Ho& Wide8g coscepat e d
LUDIC is, its uses and spectrum. We have always related games, to the ludic and its
surroundings as well as the emotions it produaed,with childhood we have put
certain barriers that have stigmatized games in an application resulting in serious and
professional aspects, and the truth is that this is far from reality because the game
transcends the stage of infancy without realiztpngsiexpressed in the daily lives,
such as simple nice activities to share at the table, in cultural aspects, sports
competitions, in video games, in games, in entertainment, in the form of rituals, folk
manifestations of the villages, artistic expressjan written works and verbal
communication in teaching, in teaching materials, in therapies, etc. Playfulness
creates magical environments, creates a pleasant environment, generates emotions,
joy and pleasure" (p.2). Recreational activities may be presem in adulthood and
be very constructive if they are applied under the appropriate learning methodology,
aware that human beings are maintained in a continuous process of learning from

birth and permanently while they have life.

t



Ludic resources helpaehers in the educational process, because the use that is
given to materials to catch the attention of students must be correct. However, all
resources cannot be used randomly; the success of its function is to use them

according to topic, the duration tife class and the number of students.

M. Calvo (2005)defined that: "A ludic resource is all instrumental means that
help or facilitates teaching and enables the achievement of learning objectives that
are intended" (p.97) It is therefore desirable f@tiato account that as auxiliary
pedagogical tools instruments they are, ludic resources have no other objective than
to facilitate and improve student learning. That is why teacher must make sure that

the teaching aids are chosen correctly for the timese in teaching English.

Calvo, M. (2006). Set of materials that facilitate the development of teaching or
training activity besides encouraging learning in students. (P. 152). In other words it
could say that the recreational resource is a vital tothie field of learning since the
student develops the types of intelligence he/she possesses. In addition, it influences
the development of the four skills of the language: speaking, listening, reading and

writing while affecting in a meaningful learniragd potentiating education.

"The ludic resource is often used as a connection or connecting element between
the teacher and / or learner and reality. It would be ideal, all teaching and learning
will be held in contact with real life, but it is not alwgysssible or desirable and
therefore resorted to a number of means, resources or materials that serve as a bridge
between what is taught, learned and the real world. Therefore, the ludic materials

prevent tedious activities, replacing reality and tryingefaresent it in the best way

5



possible, facilitating its objectification "(Nerici, 1973). Specialists in this area usually

employ a varied terminology to refer to the materials. Some speak of "media" or

"teaching resources”, "teaching aids", "educatioesburces", "educational

materials” or "curricular materials”; in general, when we talk about materials and

teaching resources, we refer to a number of means or instruments that favor the

teaching and learning process.

In this process, the mediating furastiof the materials could be represented as

follows:

TEACHER
(Teaching)

Curricular

Resources

STUDENT

(Learning)

Christopher MooreThe Mediation Process: Practical Strategies for Resolving

Conflict, 2nd ed., (San Francisco: Jos&ass Publishers, 1996).

For Prats (1977), the most appropriate currictéaource is the one that

“facilitates learning of intellectual skills, mastery of the techniques used in the

disciplines and the prototyping approaches that simulate the construction of

knowl edge (methodol ogy)

of

di fafar@ fudicn t

resources that teachers and students employ for teaching and learning, are

indispensable because they determine the effectiveness of teaching and learning

program experienced by the students.

Villarroel, 1. (1995) argues:

k no\



"The methods foteaching recognize the need for the teacher is not only
limited to oral exposure, because the risk that the transmitted information has little
significance for the student and allow an even smaller footprint , active methods are
the only alternative tov@rcome the great sin of the magisterial speech, but such
methods cannot do without the ludic resources that give them more effectively; it
could say that without creative and varied resources, hardly could accept that one
method is active "(p. 199). Wittegard to this concept, it should be emphasized that
the work of teachers isto exploit the full potential of teaching matenats power,
in order that students develop oral production skiflking into account the wide
range ofeducational resourceéisat exist, with respect to this research the impact that
cause hearing ludic resources in order to use them for the development of oral

expression.

3.1.2. IMPORTANCE OF LUDIC RESOURCES:
The ludic resources are mediators through which students can express their
experiences and feelings and can also develop different roles and performances full

of funny situations, imagination and creativity.

Hernandez (2003) states that ludic resourcesgrertant in the teaching
learning process of human beirgescause thegan be used with a variety of
purposes, within the c-caonfidengetandintreabes ar ni ng .
motivation in students. They are an effective method that fosters the significance of
what i s | earnedo. Thus dekepnient af pecsonalig/,s our c
evidence values, contain a wide range of activities where interact, pleasure, joy,

creativity and knowledge.



Swain, (19980) mentions that the value of teaching that has luthe, fact that
participation, the community, traimg, creativity, competition and achieving results
in real problematic situations are combinkds easy to understarantent when
students are in contact withe world around thenm an engaging and fun way.
Ludic resources with a combination of fast@chieve results with meaningful

learning in students.

Canale (1995) "with luditearning is enrichetly the dynami@nd virtual space
that is implied, as a symbolic mirror that transforms big in small, small in big, ugly in
pretty, the imaginary in réand students in professionals ". It is understood that
ludic resources propitiathe developmentf individuals, being a constituent pait
human beinglt serves to develop learning proceszed can be useat all levels or

semesters, iformal and nformaleducation.

The ludic resources favor an interdisciplinary aspect in which both; teachers and
students are involved, and so they help to conceive more participatory structures to
increase interaction within the classrodfrado, 2002)In this regard, ludic
resources should be simple, related to reality and connected with new technologies
because it requires an interrelation between uses of symbolic systems and the

resources.

3.1.3. PRINCIPLES OF LUDIC ACTIVITY:
(Ocafa, 2009)The great advantages provided by special methods of teaching are
given by the basic principles governing the structuangd implementation of

educational games, which are:



3.1.3.1.The participation:

It is the basic principle of recreational activity that exgses the active
manifestation of the physical and intellectual forces of the player, in this case the
student. Participation is an intrinsic human need, because it is done, is found
him/herself; deny it is to prevent to do it; do not participate mearendepce,
acceptance of foreign values, and the didactic plan involves a verbal model,
encyclopedic and reproductive, oblivious to what these days is demanded.
Participation of thetudents is the specific special context that is implanted with the

game aplication.

3.1.3.2Dynamism:

Expresses the meaning and influen€éhe timefactor in the ludic activity. Every
game has a beginning and an end, so the time factor has in it the same primary
meaning in life.

In addition, the game is movement, development, aatiegaction in the

dynamics of the educational process.

3.1.3.3Entertainment:

It reflects the pleasant and interesting demonstrations featuring ludic activities,
which have a strong emotional effect on the studadtcan be one of the main
reasons that encoumdpis/heractive participation in the gamé&he educational
value of this principlés that theentertainment considerably strengthens the

professional interest and cognitive activity of students, It means, thelgasmot



support théboredom repetitionsand common impressions; On the opposite, the
novelty, the uniqgueness and surprise are inherent to it. The interpretation of roles:
It is based on modeling ludic professional activity specialist future and reflects the

phenomena of imitation and improvisa.

3.1.3.4Competition:

It is based on thprofessional recreational activity, reports concrete results and
expresses the fundamental types of professional motivations to participate actively in
the game. The educational value of this principle is clear: witbompetitiorthere
is nogame, because it encourages independent activity, dynamics, and mobilizes all

the physical and intellectual potential of students.

3.1.4. CLASSIFICATION OF LUDIC MATERIALS BASED ON
TEACHING ENGLISH LANGUAGE:

The recreational resourcsBouldbe used to support the ganfrem two
perspectives as a goal in itself. Pleasurable acfoitpupils andas a means for
achieving the objectives programmed in the educational process. According to
(Néreci, 1969)hepresents a classification tfaching materials, that it is appropriate

for teaching English language.

3.1.4.1Permanent work material: Such as the board and the

elements for writing, video projectors, notebooks, rulers, compasses,

personal computers.
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3.1.4.2Informative material: books, dictionags, encyclopedias,

magazines, newspapers, etc.

3.1.4.3Audiovisual illustrative material: Posters, videos, records,
etc.
3.1.4.4.Experimental Material: Devices and variety of materials,

which are provided for testing or experiments that result in learning.

3.1.4.5Technologicd Material : All electronic media that are used for
the creation of teaching materials; tools or materials allow the teacher the
generation of digital dictionaries, interactive biographies, educational use
of blogs and publishing documents in digital libear Content creation
and information will complement teaching materials.
The author mentioned had relevancéhi@ present investigatiobecause the ludic
resources propitiate a successful learning, attractive for the student and fill him/her
with creatvity and imaginationas long as theurpose for which is employed,

develop theequired skillsand the desired curricular aspect.

3.1.5. CRITERIA FOR SELECTING THE LUDIC
MATERIALS.
There are many aspects and questions to be asked when selecting materials and
fitting class time. Below ia brief description afhe characteristics of the ludic

media: (Lie, 2011)
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3.1.5.1Ease of uself it is controllable or noby teacherand

students, need specialized personnel.

3.1.5.2Individual or collective use:If you can uséndividualy, in

small or large groups.

3.1.5.3Versatility : Adaptation to different contexts; environments,

teaching strategies amstudents;

3.1.5.40pen: Allowing the modification of the contents to be treated.

While it is true each of the criteria mentioned help teacttechoosdhe perfect
recreational environment,must bear in mind that the use tifese ludic materials in
complementary activities provide benefits within the teaclhaagning process, that

according to (Lie, 2011) are:

fProvide information: Almost al media ludic explicitly provide

information as dynamic, videos, etc.

fiCapacity motivation: To motivate the student, materials should

arouse and maintain curiosity and interest in use without causing anxiety

and preventing the ludic elements negativelgrifgre with learning.
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fAdaptation to the work rate of students:Good materialsake into
accountthe psycheevolutional characteristics of students that are targeted
(cognitive development, skills, interests, needs ...) and progress in the

work.

fIStimulate: The development of metacognitive skélsd learning
strategies in studentisat allow them to plaregulate and evaluatkeir
own learningactivity, causing reflection on théinowledge and the
methodghey use to think. Since meaningful learningalves change the
owns knowledge scheme, restructure, revise, extend and enrich the

cognitive structure;

{Cognitive effort. Class materials must provide meaningful and
transferable to other learning situatidgheough continuous mental activity

consistentvith the nature of learning that aim.

fAvailability: Must be available at the time they are needed to guide

the learningf students

3.1.6. THE TEACHING MATERIALS INT THE PROCESS OF
TEACHING AND LEARNING ENGLISH LANGUAGE:
As it knows, therare various types décilities and resources for teaching and
they allplay and important rolen certain situationsThe most used are:
{The board or waxed

1The overhead transparencies, digital projector
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{Textbooks, consultation, exercises, etc.

1The language lab, computer ro@md media room: recordings, films,
radio, TV, videos, computer programs, internet,etc.

fiMagazines and newspaper articles, "abstracts"”, news, reports,
announcements,

The “flashcards" and mobile signs

fOrganization charts, posters, murals, prints, etc.

fReal & miniature Objects

T"Realia" coupons, tickets, brochures, leaflets, printed, instances, ads,
photos, posters, clippings, etc.

TSlides, filmstrips, photos, postcards

fTravel to the country, visits and excursions: visits to museums,

monuments, contacts with thaes, etc.

It can beseen thasome of theseneans are purely visual or auditory, but others
integrate images and sound. There are means which, by their nature, require a
passive attitude by the students, but others are interactive and require gteater ac
and participation. And finally, there are other means that put the student in touch

with reality as when traveling and interact with native English speakers.

Edgard (DALE, 1964) developedany years aga "cone of experience" to
illustrate the segence from medigeaching and learningore abstract to the more
direct and experiential. At the apex of the cone located Dale oral symbols, which
would be purely verbal teaching. Followed by the visual symbols; still images, radio

and recordings; filmingrad TV; exhibitions; tours and excursions; demonstrations;
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dramatizations and simulations, and finally, direct experience with reality. It is
obvious that in the cone Dale, as the means and resources away from the corner and

approaching the base, are maniitive, real and effective learning.
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CHAPTER 2

3.2. DEVELOPMENT OF LISTENING AND SPEAKING SKILLS

3.2.1. CONCEPT:

By treating he skills from this conceptioBrumfit (1981) stated that are not acquired
only by systematizing operations as halbitit by assimilation and mastery of these
and systematization afctions aimedt specific purpose. Thus it was understood,
that itis throughthe skills that the activity is regulated from a fully conscious

perspective.

If it is as to define communicatn skills can say (Finochiaro, 1989) which are the
levels of competencies and skills acquired by individuals for the systematization of
certain actions through experience and education obtained in the course of their lives

that allow thenperformance andegulation of communication activity.

The development afommunication skills has also, as another characteristic note,
the possibility of transfein the sense thaa communicative ability is not developed

for a moment or certain action, it becomes alityy a form of response applicalite
several situationthat essentially share the same nature; from there to talk about that
communication skills developed by an individual form a peculiar way of solving
tasks or solve problems in certain areas olagti

3.2.2. LISTENING SKILLS

Of all language skills, listening is the first to develop. The child begins to hear from
home with their parents, but actually the first approadhddeaching of a second
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languages the preschool stage wherieildren develop theasic vocabulary and
from there are forging their basis for meaningful learning, through the years it
becomes more complex. So if the child develops his ability to listen, easily refine

their competence tiearn a second language.

GAP (2009) sed : 0 ning isan act aimed atspecific targefreceiving

information, an answer, understand something) and requires a process of
understanding in which leverages prior knowledge about reality, forcing to perform
an active job of predicting of what is goinghtoe ar 0 .  (BBgueteiménjioned A s
listening is a process that involves understanding situations that help the receiver to

predict, to give spontaneous answers or solve problems.

The audio compression comprises not only hear the message but alsordbeiphe
extra linguistic codes, that can guide a person in conversation. Codes such as

intonation, facial and body expressions, unfinished sentences, pauses and others.

Vygotsky(1964) believed that "oral speech presupposes the fact that each person can
seehis interlocutor expressions, gestures and tone of voice." The term listening
comprehension refers to the process of listening and understanding oral speech,
understanding oral text to audio that students face every day. Audios such as;
dialogues, convesaions, speeches, radio programs, etc.

According toHarmer,("How to teach English", 2010), "most students want to be

able to understand what are they saying people in English, either face to face, on
television, on radio, in theaters, cinemas, casséif@s,or other recordings "can be

set so that the listening skill has as much or as important as oral skills because one
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depends on the other, because you cannot loose talk, but by the fact that the

information is received and interpreted by the other person

Additionally hearing requires a series of processeanake sensef what you hear.
About this Lynch and Mendelsohn (T. LYNCH. 2002) mention, "togayrecognize
that hearing is an" active "process and people who are good at listening are as active
as he person sending the message "(pg. 193). These processes involve listening
comprisea number of features:
1 What a person hears mmpst of the timean ephemeral character, which,
generally, the person cannot review angvaluate what is heard, as in

reading;

1 Listening comprehension requires large extémat,use of memongince the

person must store the information in order to respond to it;

1 Listening involves a number of aspects that the act of reading does not have,

such as the emphasis, intonatidngthm, volume and others;

1 Inthe oral message there is a number ofgrammatical forms, reductions,
eliminations, repetitions, pauses, corrections, redundancies and other
phenomena that usually are not presented in written language, so the listener
must make sense of the message, even though this is not entirely clear and

complete;

1 In many cases, there is a need to process and respond immediately;
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1 Generally, the listener loses concentration quickly, which causes it to "lose"
in the message andthemca ot respond appropriately;
oral message is accompanied by a series of noises (music, other
conversations, speakers, for example) that interfere with the message;
therefore, the listener must eliminate what does not work and usetveghat
important (MELDELSOHN, 1995) Mendelsohn and Rubin, 1995
(THOMPSON, 1995), (BUCK, "How to Become a Good Listening Teacher

"1995); (OMAGGIO, 2001), (Byrnes, 1984), (T. LYNCH, and 2002).

The methods, activities, ways and strategies to better undirdtan

importance of listening skills will be considered.

3.2.3. METHODS
The methods used in the past for teaching second langoaged on
grammatical approach gave more importateehe development of reading and
writing. Auditory and oral skills were relegate¢o the stage held the Second World
War where apprentices reached a high oral expression for specific activities of the

army; it was then when these skills begin to be relevant.

3.2.3.1AUDIO LINGUISTIC METHOD

Dwight (1972) mentions thahis method is baseash linguistic structuralism
and behavioral learning theory, according to these, learning a language is simply the
formation of mechanical habits that allow automatic production of language and

understanding of messages. This means that this method is baskycp repetition
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and mechanization of knowledge that allow students to burn their brains to bring it to

real situations.

(NUSSBAUM, "Teachingf Foreing Languages Secondary Education,
2001)A T hi s nobdracterided byshe separation of therfskills, but more
importance is given to the practice of oral skills before written. The new linguistic
elements like phrases, expressions and grammatical structures are presented by the
teacher through the use of dialogues, whiehriers must repeatén me mor i z e 0 .
Becausehe student combines grammatical explanation, with conversational practice,

acquiring a mechanical reproduction of words and sentence structures.

1 Teachero6s rol e

The teacher'sole is tobring the class, the teacher is the one whorotathe
process of teachingthe rate at which students learn and error correction. The tasks
and exercises are guided by the teacher whose mission is to ensure that learners do
not make mistakes and acquire study habits that allow them to expressltkemse
correctly.

Student 6s Paper

In this method, students are limited to perform repetitive activities and
memorization guided by the educator. Among the contributions of this method can
be said accessibility of peoplelgarn a seconkhnguage, as this rtteod comprising
simple repetition and memorization techniques. Howeterdownside is that
students become mechanical and cannot create real conversations. In addition to

repeating constantly bored learners.
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3.2.3.2. AUDIOVISUAL METHOD

According to Nussbaum(2001) "audiovisual method, unlike the audio
linguistic method is based on a constructivist psychology, but both hold in common
the emphasis on oral and communicative aspects.” This method constructs
interaction between students, for examgieough the se ofscreens teachers have
dialogues showing real situations and give way to perform extra activities such as
questions and answers simply give opportunity to create new dialogues from the
models presented, improving oral language and student patibcipeéthout fear to

make mistakes.

1 Teachero6s rol e
The teacher is the one who contritile process of teachindearning, in
addition tocontrolling the timeand resources used during class, taught effectively
managing issues. He is an expert using auslial media and relating them to real

situations.

i Student s Paper
The student imitates models of language teaching presented through
audiovisual media, follow instructions and try to respond effectively and properly to
the questions put to him so. Additially, try to repeat these language models with

similar activities that are presented.
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3.2.4. ACTIVITIES

3.24.1. EXTENSIVE
Extensive activityencourages students to choémethemselves a hearing
activity.

About Harmer (2009) notes "through the extensive ams/ihe teacher
encourages students to choose for themselves to listen, either for pleasure or for the
overall progress of language.” (Pg. 303), the motivational effect this activity grows
rapidly when studentmake their own choice$ut this activity camlso have a
dramatic effect on student learning, not because it helps them better in other aspects

such as grammar.

The material for an extensive hearing activity can be chosendronmch of
sources.

Many readings are currently published with audi€br version. This
provides students with the ideal for learning material. Many students have fun
reading and listeninghile using both reading and audio simultaneously. Students
can access copies of CDs, listen to radio broadcasts, videos, online aiores®r
stories on websites, but students shdudatonsciousf the level they have, to

practice with this type of listening activities.

When teachers desite perform with extensive group work activities and
these show positive results, teachergdriteenave a clearly marked according to the

level appropriate gender issue and collection of audios.
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3.2.4.2. INTENSIVE
Intensive activities are those performed during class and are guided and

supervised by the teacher.

Intensive activities have the followirgparacteristics:
1 Intensive Activities: Listen live.

According to Harme(2009) "an effective way to ensure effective
communication is listening live, where the teacher shares with the students.” This
activity have certain advantages because they allowdesio interactwith the
teacher face to face, and develop listening skibfg strategies suchs; use
expressions, using a high intonation accompanied by mimicry obsevietier the
student understandise explanation.

Students can also tell bydin expressions or behavior if the teacher is going
too slow or too fast. Meanwhitbe teacheobserve student who is listening and
respondinghot only tothe sound of someone's voice but also everything that
encloses th&eachinglearning process.

Intersive activities can be taken in thextways:

i Reading aloud

Harmer (2009) "a fun activity when it is carried out with conviction and style,
is when teachers read aloud." (Pg.307) This allows students to hear a clear
pronunciation of a written text and cha entertaining if the teacher prepares to read

gestures and expressions.
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The teacher also readr adsthe dialogues, either acting both parties or
inviting a student from class. This helps you hear as the speaker in this case the

teacher or clerk inifferent situations.

1 Telling Stories
Teachers are ideal for storytelling either own experiences or best knowledge
of readings and audios. Using reading aloud stimulates the imagination of students
not only because it will develop imagining it, but becausay teachers ask students
to predict the continuity of reading, describe the appearance of the characters or
make a comment. Harmer (2009) "to hear the same story is a powerful way to

increase communicative competence."

| Interviews
Harmer (2009) says "enof the most motivating listening activities is a live
interview, especially where students are involved with their own questions.” (Pg.
307) In such situations the teacher can raise various situations to return a little
interesting activity where studenifisten to the answers to the questions that they
themselves made, rather than develop other people's questions.
| Conversations
Not only conversations have books or existing videos are valid in this activity
the teacher can bring a guest to the classramirhald a conversation with the guest
of any topic in real time. So students have the opportunity to watch and listen to the

live conversation.
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3.2.5. RESOURCES THAT ACHIVE THE BEST RESULTS TO

DEVELOP THE LISTENING SKILL.

According to(Guariento, 2001dhere are several benefits of employing
authentic materials for language learning and teaching First, they can provide
examples for learners of how to communicate in real life situations through exposing
them to the sorts of messaghkeyt will likely face in everyday conversation Second
authentic materials can help the learner focus on the language skills they truly need
and ignore skills they may not need for their job or studies.

In addition, authentic materials can strengthen legretrategies which can
then be employed in different situations. Those learners with training tasmts
learning tend to possess knowledge of what language learning strategies they can

best use.

3.2.5.1Pictures.

Pictures, slides, drawings, and the likev@ many roles; language learning
activities. In listening skills development, activities that focus learner attention
simultaneously on visuals and accompanying aural inputamemon(Pavio, 1965)
Visuals support compreimsion and forameaning correspondence, both of which

contribute to higher levels of learner motivation.

3.2.5.2Videos.
Video is widely considered more powerful, more salient, and more
comprehensible than other media for secand foreign language studefiBsinton,

1978) (Mac William, 1986) with videos under learner control are also preferred
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other instructional activities. In short, multiplying input modalities to include full

motion video apparentiynotivates learners and engages their attention to aural input.

3.2.5.3Music.
Music motivates learners and promotes language acquisition. Firstly, it tends
to be more interesting than invented text. Secondly, it motivates |letoreay
attention tameaning istead of only form or structure. According(&rooks, 1990)
language acquisition occurs when learners activate their background knowledge of

the world, of discourse, and of tlguagesystem.

3.2.6. ORAL SKILL.

Of all the four «ills (listening, speaking, reading and writing), talkegpms
to be the most importanJR, 1996.) "... People who know a language are referred
to as speakers of the | anguageo, as i f
and many, if not mogbreign language learners are primarily interested in learning
to speak. "(pg.120)

Talking is the ability of human beings to express ideas, feelings and emotions
through the use of the word. It is considered that a person handles oral language
skills compé¢ently when handling a number of factors such as; know how to
articulate sounds, have an extensive vocabulary, pronunciation is clear and has
fluidity when using that language.

Currently the society requires a high command of both oral and written
communi@tion in English language. People who cannot communicate clearly and

consistently reduce their career opportunities and personal relationships.
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3.2.7. ORAL COMMUNICATION FEATURES

(GAP G., 2011) mentions the following:

1. In oral communication, the message is tiearough the ear.

2. Speakers two or more people who interact with each other in a given place
and time, so that there is reciprocity until a person decides to end the conversation.

3. Oral expression is spontaneous and natural. Messages sent botima the
without being previously programmed.

4. It is full of emotional nuances that depends on the tone of voice and body
language.

5. It is instant as it answers immediately acquired.

6. The messages transmitted during oral communication are created rmgcordi

to the context or situation in which the communicative act occurs.

3.2.8. THE SPEECH CIRCUIT.

(RODRIGUEZ, "Spanish Language Course", 1994) In the speech circuit are
involved the speaker or sender, the message, the listener or receiver, code and
context. The geech circuit begins when the speaker or sender sends a message to the
listener or receiver and ends when the roles are reversed.

For there to be communication the sender and receiver must use the same

code in this case the language.

Issuer [ Message ] Receiver

Code and context

The communicatin circuit

Source: Isolda Rodriguez Rosales. 1994. "Spanish Language Course" (p.17)
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3.2.9. ELEMENTS OF ORAL COMMUNICATION.
3.2.9.1.Issuer

The issuer is the person who is responsible for sending a message; this
message can be your knowledge, ideas and emotions creatugh@ntic
communication.

(ESCANDELL, 1999) defines it: "With the issuer name the person who
intentionally causes a linguistic expression at a given time, either orally or in writing
is designated.” (P.26).

3.2.9.2Message

Is information, idea, thought or feeling be transmitted.

3.2.9.3Receiver
A receiver is the person to whom the sender addresses the message, ie is it

receives and decrypts the message at a given time.

3.2.9.4Code

It is the system of signs and signals containing a message.

3.2.9.5.Context
For (RODRIGUEZ, 994) "the context is the situation in which the message
is transmitted and it brings a special meaning. They are personal or social
circumstances that affect communication "(pg.16). For example: Not smoking in a
hospital, it gives to understand that snmakis prohibited there. The same ad would

not make sense on the beach, it would be out of context.
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In spoken language a difference between language and speech is established.

Saussure translated by Amado A. (1945) defines the language and speech as follows

1 Language:ls a system of signs used to communicate between members of
the same linguistic community. It is synonymous with language. For

example: Spanish language, English language, etc. (Pg.41)

1 Speaks:Is how each person uses the language; It isaheretization of the
language in your use of it each person. Speech is an individual act. For

example: Talk about Juan, speaks of Carla, etc. (Pg.41)

3.2.10.Speech levels.

Speech can be shown in formal and informal situations, at different levels,
with right andwrong ways according to the acceptance that has in the context that
occurs. Therefore it is necessary to establish the following levels speech:

3.2.10.1. Formal Level

Formal level is used by people who have a high knowledge of the language in
formal communicationigiations. It is evident in the writing, especially in literary
and scientifietechnical texts.

3.2.10.2. Informal Level.

3.2.11.Characteristics:
A Precision and rigor in the use of pl
A Transmits clear dontents and sociall

A fluid and continuous speech.
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Lexical Richness to use the right t¢
Clarity and rigor in the exposition

Acquired through education received

o o Do Do

Or al and g eneasuredand mhnagedy uage i S

3.2.12.TECHNIQUES TO DEVELOP SPEAKING SKILLS.

To help students develop communicative efficiency in kipgainstructors
ca use a balanced activities approach that combines language input, structured

output, and communicative output.

3.2.12.1. Language input

AComes in the form of teacher anhdal k, |
the language heard and read outside of ¢Rssny, 19979 . It gives | earn

material they need to begin producing languagenselves.

According to(Perez, 1989anguage input may be content oriented of form

oriented.

Contentoriented input focuses on information, whether it is a simple weather
report or an extended lecture on an academic .t@matentoriented input may also

include descriptions of learning strategies and examples of their use.

Formoriented input focuses on ways of using ldmeguage: guidance from

the teacher or another source on vocabulary, pronunciation, and grammast{tngu
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competence); appropriate things to say in specific contexts (discourse competence);
expectations for rate of speech, pause lengthstaking and other social aspects of
language use (sociolinguistic competence); and explicit instruction in phoases

to ask for clarification and repair miscommunication (strategic competence).

In the presentation part of a lesson, an instructor combines caniemnted
and formoriented input the amount of input that is actually provided in the target
languaged pends on studentsd | isteni(Regs, profic
1977)For students at lower levels, or in situation where a quick explanation on a
grammar topic is needed, an explanation in English may be more apfgdbat on

in the target language

3.2.12.2. Structured output:

Focuses on correct for(iadfield, 1990) In structured output, students may
have options for responses, but all of the options require them to use the specific

form orstructure that the teacher has just introduced.

1 In communicative outputt he | earner sdé main purpos
task, such as obtaining information, developing a travel plan or creating a
video. To complete the task they may use the language thasthector
has just presented, but they also may draw on any other vocabulary,
grammar, and communication strategies that they know. In communictive
output activities, the criterion of success is whether the learner gets the
message across. Accuracy is aatonsideration unless the lack of it

interferes with the message.
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1 In every daycommunication, spoken exchanges take place because there
is some sort of information gap between the participants. Communicative
output activities involve a similar real infoation gap. In order to
complete the task. Students must reduce or eliminate the information gap.
In these actiities, language is a tool, not an end in itself.

1 In a balanced activities approach, the teacher uses a variety of activities
from these differehcategories of input and output. Learners at all
proficiency levels, including beginners benefit from this variety; it is
more motivating, and it is also more likely to result in effective language

learning.

Structured output is designed to make learnemsfortable producing
specific language items recently introduced, sometimes in combination with
previously learned items. Instructors often use structured output exercises as a
transition between the presentation stage and the practice stage of plasson

Textbook exercises also often make good structured output practice activities.

3.2.13.Communicative activities
To develop interaction in the case, students should have the opportunity to
actively use the language they are learning in meaningful activitiésh are
motivated and interested to talk. Therefore Below is a list of interactive activities is
presented to develop oral communication in the classroom.
3.2.13.1. Communicative games
Communicative games are widely used for teaching second languages,
allowing implement oral skills. For Nussbaum and Bernaus (2001) communicative
games:
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They are oral tasks with a playful component of divination, observation,
random, memory, etc. They are good resources to promote communication in the
classroom, because, to beginlwitend to motivate students. "In addition,
communicative games tend to be versatile, so that the teacher can adapt or modify
their rules in accordance with the characteristics students. (Pg.289)

An example of this type of games are games of enchantmesisting of the
repetition of words. These games are known by students because they play or have
played in the mother tongue and when to practice the English language in the process
of the game is facilitated.

Communicative games are efficient to pracspecific linguistic elements
such as vocabulary, grammatical structures, sounds, etc., within a real
communicative context.

3.2.13.2. Presentations

They are communicative activities that allow students either individually or in
groups speak before the class on &gitopic.

The teacher can designate topics of current interest to the group. For example,
a news summary of a story, sports themes, etc.

These presentations can be planned and developed parameters set by the
teacher.

This type of task is suitable for theaptice of discursive forms where
students develop their abilities to express themselves in public and in formal
situations.

3.2.13.3. Roles Games
Role plays are dialogues created by students in free form or through orders

teacher. They help students to practieel#nguage, allowing them to write fictional
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situations and then present them in public. For Nussbaum and Bernaus (2001) "role
plays are dialogues without default text in which each student takes a certain role.
Students build themselves librettos so djales from guides or teacher slogans
receiving. "(Pg.290)

This type of task is used with an intermediate level students, and those with
initial level could not perform the task successfully. However, the teacher can adapt
these situations according to tleeél of student competency through clear
provisions. Roleplaying generate a considerable amount of negotiation of meaning.

An example of this type of game could be that students in pairs to create a
dialogue where A is the seller student and student lgeislient. Both create

dialogue as directed by the teacher, tested and finally present it to the class.

3.2.13.4. Dramatizations

They are communicative activities where students rehearse and perform
works. These can be based on a short story, a novel, a senieateddy
themselves. Nussbaum and Bernaus (2001) mention "... are also games act, but in
them a broader and more complex situation is recreated." (Pg.290)

Texts and preparations may require more time, but the results contribute
greatly to the advancemeott oral skills.

Such activities are appropriate programs, contests or end of the school year to

demonstrate student progress in managing a second language.
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4. ACHIEVEMENT OF OBJECTIVES
4.1. GENERAL OBJECTIVE

1 To determine the influence of ludic resources ordénelopment of listening
and speaking skills in students of Languages and Lingsilgigor, during

the school term 2016.

4.2. SPECIFIC OBJECTIVES

1 To investigate the type oludic resourcesused by teachers to strengthen
listening and speaking skills in intelearning English of studentsf

Languages and Linguistics Majat the Technical University of Manabi.

1 Toknow the advantages provided by the ludic resources on the development
of listening and speaking skills to improve English fluency of stud#nts

Languages and Linguistics Majat the Technical University of Manabi.

1 To develop a proposal based on the objectives and results of the investigation.
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5. HYPOTHESES ELABORATION AND VARIABLES DEFINITION

This research outlines the following hypotheses:

5.1. GENERAL HYPOTHESIS

GENERAL HYPOTHESIS: Ludic resources influence positively on the

development of listening and speaking skills in the English language teaching in the

student of th&.anguages and Linguistics Mayj

5.2.

5.3.

5.3.1.

5.3.2.

SPECIFIC HYPOTHESES

Ludic resourcessed by teachers help students to improve oral and listening

skills in the English language.

To discover what are the advantages that are acquired when using ludic

resources to improve the fluency of oral and listening skills production.
To design a prosal to solve the problems found in the investigation.
VARIABLES

INDEPENDENT VARIABLE:

Ludic resources

DEPENDENT VARIABLE:

Development of listening and speaking skills in the English language.
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5.4. OPERATIONALIZATION OF VARIABLES

5.4.1. INDEPENDENT VARIABLE: Ludic resources.

Table 1 Operationalization of the independent variable

ITEMS TECHNIQUES
CONCEPT DIMENSIONS INDICATOR
TEACHER STUDENTS AND TOOLS
“The ludic resource Cognitive 1 Reasoning 11 Techniques:
is often used as a I Analysing 12 Interview
. 1 Summarizing
connection or o
_ 1 Synthesizing Survey
connecting element {1 Outlining
between the teder
Tools:
and / or learner and ) )
reality. It would be  Metacognitive  § Learning styles 1 Questionnaires
ideal, all teaching 1 Needsl in the 3
. . target language
and learning will be 1 Planning L2
held in contact with tasks
real life, but it is 1 Monitoring
. comprehension
not always possible .
1 Evaluating
or desirable and progress
therefore resorted  Affective 1 Feelings about 4
to a number of the second
language.
means, resources X
) 1 Feelings about
materials that serve the natives of
as a bridge bdeeen L2.
what is taught, 1 Feelings about
the culture of
learned and the rea L2
world. Therefore,  Social 1 Family 2
the ludic materials 1 Classmates
revent tedious T Teachers
P 1 Community
activities, replacing M Natives

reality and trying to
represent it in the
best way possible,
facilitating its
objectification
"(Nerici, 1973).

speakers of 2L

Note: prepared by the authors
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5.4.2. DEPENDENT VARIABLE:

Development othe four English linguistic skills

Table 2 Operationalization of the dependent variable

ITEMS TECHNIQUES
CONCEPT DIMENSIONS INDICATOR
TEACHER STUDENTS ANDTOOLS
Hinkel (2006), Receptive skills { Listening 2 7 Techniques:
sustains that in 1 Reading 5 9 Interview
order to carry out a Survey
genuine laguage
learning,
_ i . Tools:
integrated Productive 1 Speaking 8 ' '
instruction has to ~ skills i Writing 10 Questionnaires
address a
collection of
English skills
simultaneously, -
) y Learning styles ¢ Visual 5
n a_' _' . of v 1 Auditory 6
requisite in 1 Kinesthetic
communi ce
It is necessary to =
Multiple inguisti
keep in mind that _ p T ILr:?gllLi]ésélri:ce
all skills are intelligences 1 Logical-
equally important, Mathematical
and relating them i Isngzltl;glence
when learning will Intelligence
make us save time 1 Kinesthetic
as we practice Intel!lgence
9 Musical
more than one Intelligence
aspect at a time 9 Interpersonal
like grammar Intelligence
1 Intrapersonal
structures or Intelligerce
vocabulary. T Naturalist
Intelligence

Note: prepared by the authors
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6. DEVELOPMENT OF RESEARCH DESIGN

6.1.LEVEL OF RESEARCH
Descriptive researchi Does not fit neatly into the d
or qualitative research methodologies, but insteadritutilize elements of both,
often within the same study. The term descriptive research refers to the type of
research question, design, and data analysis that will be applied to a given topic.
Descriptive statistics tell what is, while inferential statisc s t ry (@Gal, det er m
2001)
This research paper also had a proactive orientation, since it developed a proposal
with the aim of promoting using ludic resources in order to improve Listening and

Speaking skills in Engltslanguage learning.

6.2.RESEARCH DESIGN
Documentary research:Information from books, magazines, web sites and other
types of documents were used to analyze and use in the elaboration of the proposal

and the achievement of the objectives.

Field Research:surveys were applied to students of Languages and Lingaiistic
School who are the subject of study. Therefore, the results obtained were analyzed

qualitatively.

6.3.METHODS

Inductive - deductive method:The study used the Inducthi2zeductive method, the

same hat was based on the bibliographic review in order to examine the study of
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variables such as claim in reality.permits the analysis of data from surveys, this

method was also useful for making conclusions and recommendations.

Fraga & Herrera (2002):

The induction is a procedure by which it is possible to infer certain property or
relationship from specific facts, which means, it allows the transition from the
specific to the generdks complement is the deductive procedure, whereby the
researcher mogefrom true general statements to others, or to specific

characteristics of the aim. (p. 65)

6.4TECHNIQUES AND INSTRUMENTS

Survey: Questionnaire for students of Languages and Linguistic School, Portoviejo

canton, in order to get to know the kind of ludésources that teachers used in the

classes.

Bibliography: bibliographical forms were used to collect conceptual and theoretical

information from different sourcdbat helped to develop a more accurate theoretical

framework.

Data Tabulation: This technige required tables and graphs to help visualize the

results in a dynamic and summarized way.

6.5.RESOURCES
Human
A Students of fALanguages
A Teachers of the same institution
A 2 researchers

A Tutor responsible of conducting the Project.

and

Linguistic
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Materials
A Copies
Computer
Standards A.P.A Guide
Books
Cameras
Folders
Transport

Notebook

>O> > > > > > D>

Internet

Expenses

This research paper had a cost of $880 American dollars, which were financed by the

authors of the research.
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7. DEFINITION AND SELECTION OF SAMPLE
To achieve the objectives of the research and operationalize the concepts and
elements involved in the problem, we worked with a universe of 104 students and 3
teachers.
As is shown in the following table:

Table 4 Population

Languages and Linguistis Major Population

Teachers. 3
Languages and Linguistics Major

Students 108
Total 111

Note: prepared by the authors

Table 5Sample

Languages and Linguistic

Major Population Sample
Teachers 3 3
Languages and Linguistiddajor

Students 108 104
Total 111 107

Note: prepared by the authors

7.1FORMULA TO CALCULATE THE SAMPLE

: 0
@06 p p
V DATA

n = sample

N = population
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V PROCEDURE

p T P PTITT PTT .
o piTIp p TMPpWw p TWw p pww

In this way the sample was obtained to implement the survey to students and do the
research.

The universe ofeachers of English was taken as sample to do the research.
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8. DATA COLLECTION
8.1.SURVEYS APPLIED TO TEACHERS OF LANGUAGES AND
LINGUISTIC SMAJOR.

TABLE AND FIGURE OF QUESTION N° 1

1. According to your experience. How do the ludic resources influemcin
oral and listening skills during the teaching- learning process?

The didactic resources and especially the ludic resources and attitude of the
teacher is a decisive factor for learning, this depends largely on the success
of its work; This is crual to verify human interactions, this depends in the
classroom there is a good mental disposition of the student, which facilitate
learning and knowledge building. The gratifying to learn and achieve their
conventional training is not going to land enviroant.(Motta, 2009)

Table 6: Experience with the use of ludic resources in oral and listening

skills.
VARIABLE FREQUENCY PERCENTAJE
Positively 3 100%
Negatively 0 0,00%
No impact 0 0,00%
TOTAL 3 100%
FIGURE N°3
120
100
80
60 ———
40
20
0 - : .
Positively Negatively No impact ‘
= Series2 100 0 0 |

Source: Teachers of the languages and linguistics major.

Elaborated by: Diana Chila and Lilian Macias.
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TABLE AND FIGURE OF QUESTION N° 2

2. Do students improve the development of oral and listening skills with the
use of recreational resources?

fiThe ludic resources have utility in an educational process, thus recreational
resources that help teachers to fulfill their educational function. In general terms
it can be said that these resources provide information, serve to implement what
they learn deeloping their skills and abilities in different areas and sometimes
even up as guiChrdey.,20ld) students. 0O

Table 7: Improvement of students in the development of oral and listening skills.

VARIABLE FREQUENCY PERCENTAJE
Yes 3 100
No 0 0
It does not matter 0 0
TOTAL 3 100
FIGURE N°4
120
100
80
60
40
20
0
Yes No It does not matter
’ m Series2 100 0 0

Source: Teachers of the languages and linguistics major.

Elaborated by: Diana Chila and Lilian Macias.
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TABLE AND FIGURE OF QUESTION N° 3

3. What kind of recreational resources do you usually use in your classes to
develop oral and listening skills?

Ludic serves to develop learning processes and can be used at all levels or

semesters in formal and informal teaching. This methodology should not be confused

with presatation of games or as an interval between one activity and another.

(Gonzélez, 2008)

Table 8: The use of theuldic resources in classes.

VARIABLE FREQUENCY PERCENTAJE
Games 1 33,33
Dynamic 1 33,33
Videos 0 0,00
Music 1 33,33
Others 0 0
None 0 0
TOTAL 3 100

FIGURE N°
120,00
100,00 —

80,00 —

60,00 —

40,00 —

20,00 — —

0,00 D :

Games yr;am| Videos| Music | Others| None | TOTAL

Series2 33,33 | 33,33 0,00 33,33 0 0 100 ‘

Source: Teachers of the languages and linguistics major.

Elaborated by: Diana Chila and Lilian Macias.
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TABLE AND FIGURE OF QUESTION N° 4

4. Of the resources cited, what do you think is the bé$o achieved results in
the development of oral and listening skills?

The didactic material refers to those means and resources that facilitate teaching
and learning, within an educational context, stimulating the function of the senses to
easily accesthe acquisition of concepts skills, attitudes or sk{iROSALES, 2006)

Table 9: The Ludic resources that achieve the best results.

VARIABLE FREQUENCY PERCENTAJE
Games 1 33,33
Dynamic 1 33,33
Videos 0 0,00
Music 1 33,33
Others 0 0
None 0 0
TOTAL 3 100

FIGURE N°6

120,00

100,00 —
80,00 —
60,00 —
40,00 —
20,00 — —

0,00 - .
Games|Dynamic Videos | Music | Others | None TOTAL‘
‘ Series2 33,33 | 33,33 | 0,00 33,33 0 0 100 ‘

Source: Teachers of the languages and linguistics major.

Elaborated by: Diana Chila and Lilian Macias.
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TABLE AND FIGURE OF QUESTION N° 5

5. What do you think are the advantages that provideludic resources
during oral production and listening skills?

Reyeg2014pPlayful learning enriches training through a dynamic and virtual space

that fosters the meaning of what is learned by combining participatiomncmity,

communication, entertainment, creativity, competition, cooperative work, analysis,
reflection , The positive use of time and the obtaining of results in real problematic

situations; The result: an effective teachieg@rning process.

Table 10: Advantages that provide ludic resources.

VARIABLE FREQUENCY PERCENTAJE

Fluidity 0 0,00

Interaction 0 0,00
Pronunciation 1 33,33
Motivation 0 0,00

ALL 2 66,67

TOTAL 3 100

FIGURE N°7
70,00
60,00 —
50,00 —
40,00 —
30,00 —
20,00 —
10,00 —
0,00 5 i
Fluidity Interaction ronounnma ! Motivation ALL
‘ Series2 0,00 0,00 33,33 0,00 66,67 ‘

Source: Teachers of the languages and linguistizgor.

Elaborated by: Diana Chila and Lilian Macias.
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TABLE AND FIGURE OF QUESTION N° 6

6. Do you consider necessary to elaborate a methodological guide for
strengthening interactive oral production and listening skills?

The didactic guides in higher eduma acquire increasing significance and
functionality; Are a learning resource that optimizes the development of the teaching
learning process by its relevance in allowing the student's cognitive independence.
(Blanco, 2014)

Table 11: The need to elaborate an interactive methodological guide.

VARIABLE FREQUENCY PERCENTAJE
Yes 3 100,00
No 0 0,00
TOTAL 3 100,00
FIGURE N°8
120,00
100,00
80,00
60,00
40,00
20,00
0,00
Yes No
Series? 100,00 0,00 |

Source: Teachers of the languages and linguistics major.

Elaborated by: Diana Chilaand Lilian Macias.
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8.2.SURVEYS APPLIED TO STUDENTS OF LANGUAGES AND

LINGUISTIC SMAJOR.

TABLE AND FIGURE OF QUESTION N° 1

1. According to your point of view. How do the ludic resources influence
in oral and listening skills during the teaching- learning process?

"The methods of teaching recognize the need for the teacher is not only limited to

oral exposure, because the risk that the transmitted information has little

significance for the student and allow an even smaller footprint , active methods are
the ony alternative to overcome the great sin of the magisterial speech, but such
methods can not do without the ludic resources that give them more effectively; it
could say that without creative and varied resources, hardly could accept that one
method is actie " (Villarroel, 1. 1995)

Table 12:Influence of ludic resources in oral and listening skills.

VARIABLE

FREQUENCY

PERCENTAJE

Positively

85

81,73%

Negatively

10

9,62%

No impact

9

8,65%

TOTAL

104

100%

FIGURE N°9

90,00
80,00 —

70,00 —

60,00 —

50,00 —
40,00 —

30,00 ——

20,00 —

10,00 ——

0,00 —
Positively

Negatively

No impact

‘ Series?2 81,73

9,62

8,65

Source: Students of thealhguages and linguistics major.

Elaborated by: Diana Chila and Lilian Macias.
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TABLE AND FIGURE OF QUESTION N° 2

2. Do you consider as a student, is there an improvement in the
development of oral and listening skills with the use of ludic
resources?

fi T h @nme ¢s considered as an activity of great potential for development and
learning, so the play and learning are necessarily related. tredceational
significant learning and enhances the development of the foreign language. And
even more so when the immplentation of tools is needed as the game to engage
students in an active environment and set aside traditional methods in the
teachingl e ar ni n g(ANDREWANDRES,®R000)

Table 13:Improvement in the development of oratldistening skills.

VARIABLE FREQUENCY PERCENTAJE
Yes 98 94,23%
No 2 1,92%
It does not matte) 4 3,85%
TOTAL 104 100,00%
FIGURE N°10
100,00
90,00
80,00 ———
70,00 ———
60,00 ———
50,00
40,00
30,00
20,00 ———
10,00
0,00
Yes No It does not matter ‘
= Series2 94,23 1,92 3,85

Source: Students of the languages and linguistics major.

Elaborated by: Diana Chila and Lilian Mdas.
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TABLE AND FIGURE OF QUESTION N° 3

3. What kind of didactic resources generally teachers use in their

English classes to develop speaking and listening skills?

The recreational resources should be used to support the game, from two
perspectives as a goai itself. Pleasurable activity for students and as a

means for achieving the objectives programmed in the educational
process. (Néreci, 1969)

Table 14: The dic resources teachers use in classes.

VARIABLE FREQUENCY PERCENTAJE
Games 28 26,92%
Dynarric 52 50,00%

Videos 10 9,62%
Music 10 9,62%
Others 0 0,00%
None 4 3,85%
TOTAL 104 100,00%
FIGURE N°11
60,00
50,00
40,00
30,00
20,00 —
10,00 —
0,00 . ; .
Games Dynamic | Videos Music Others None ‘
‘ Series2 26,92 50,00 9,62 9,62 0,00 3,85 ‘

Source: Students of the languages and linguistics major.

Elaborated by: Diana Chila and Lilian Macias.
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TABLE AND FIGURE OF QUESTION N° 4

4. According to the resources cited, what do you think is the best to
achieved results in the development of oral and listening skills?

The use of ludic materials in developing of oral and aural production
skills guarantees the possibilityf @cquiring practical experience of

collective work and analysis of the organizational activities of students,
taking them from the assimilation of theoretical knowledge, to as unfold
to real problems, obtaining a higher level of satisfaction in creative

learning.(Nifio, 1998)

Table 15: The Ludic resources that achieve the best results.

VARIABLE FREQUENCY PERCENTAJE
Games 32 30,77%
Dynamic 37 35,58%
Videos 25 24,04%
Music 10 9,62%
Others 0 0,00%
TOTAL 104 100,00%
FIGURE N°12
40,00
35,00
30,00
25,00
20,00
15,00
10,00
5,00
0,00 _ : :
Games Dynamic Videos Music Others
\ Series2 30,77 35,58 24,04 9,62 0,00

Source: Students of the languages and linguistics major.

Elaborated by: Diana Chila and Lilian Macias.

53




TABLE AND FIGURE OF QUESTION N° 5

5. What do you think are the advantages that provide ludic resources to
develop oral production andlistening skill?

The ludic component in the field of teaching as language and literature
provides great advantages and can prove that there are many games that
can be used to practice different skills or abilities. In any educational
process, teachers i for plenty of resources to assist in the transmission
of content and the application and implementation thereof. Following
different methodological and pedagogical trends shows that the game is a
tool that brought to the classroom with clear and precaigectives,
creates an enabling environment for the teacHeayning process is
enjoyable, effective and both producti¢feacurucu, 2013)

Table 16: Advantages that provide ludic resources.

VARIABLE FREQUENCY PERCENTAJE
Fluidity 20 19,23%
Interaction 30 28,85%
Pronunciation 39 37,50%
Motivation 8 7,69%
All 7 6,73%
TOTAL 104 100,00%
FIGURE N°13
40,00
35,00
30,00
25,00
20,00
15,00
10,00
5,00
0,00 - : — —
Fluidity Interaction |Pronunciation| Motivation All ‘
mSeries2 19,23 28,85 37,50 7,69 673 |

Source: Students of the languages and linguistics major.

Elaborated by: Diana Chila and Lilian Macias.
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methodological guide to strengthen oral production and listening

skills?

TABLE AND FIGURE OF QUESTION N° 6

6. Do you think is necessary, teachers develop an interactive

The aim of the workshop is to provide information; suggestions and a
series of educational aetties that help to teachers delve into the
fascinating world of English teaching ideas and techniques that can be
applied to the design activities in their own clasgBsillips, 1993)

Table 17: The need to develop an irdetive methodological guide.

VARIABLE FREQUENCY PERCENTAJE
Yes 104 100,00%
No 0 0,00%
TOTAL 104 100,00%
FIGURE N°14
120,00
100,00
80,00
60,00
40,00
20,00
0,00
Yes No
] m Series1 100,00 0,00

Source: Students of the languages and linguistics major.

Elaborated by: Diana Chila and Lilian Macias.
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9. DATA ANALISYS

9.1SURVEYS APPLIED TO TEACHERS OF LANGUAGES AND
LINGUISTICS MAJOR AT TECHNICAL UNIVERSITY OF MANABI

ANALIS YS AND INTERPRETATION OF TABLE 6

1. According to your experience. How do the ludic resources influence

in oral and listening skills during the teaching- learning process?

According to the results obtained in the teachers survey of Languages and
Linguistics Major at Technical University dManabiabout the question 1, the 100%
of the sample choice option POSITIVILY, so that can be concluded that teachers
consider that the ludic resources in the development of listening and speaking skills
in English language was positive, allowing new tools and techniques to facilitate a

better skill listening and speaking.

As it can be seen, little by little, educatierbecoming more effective and as
years pass, we have added more and more knowledge and tools to traditional
teaching methods. By critically analyzing these methods, we change our beliefs
about the teachinlgarning process. However, teaching is this vgayore complex,
and without the knowledge of how to transmit learning in this way or develop skills,
the quality of teachindggarning may gradually decline at the expense of educational

objectives.
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ANALIS YS AND INTERPRETATION OF TABLE 7

2. Do students mprove the development of oral and listening skills with

the use of recreational resources?

According to the results obtained in the second question about teacher applied
survey of Languages and Linguistics Major, it was obtained that 100% choice option

yes.

Therefore they though students improve and increase their listening and
speaking level when using ludic material during the development of listening and
speaking in English because the ludic material, can be any type o device designed
and developed uh the intention of facilitating teaching and learning process in a

funny way.
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ANALIS YS AND INTERPRETATION OF TABLE 8

3. What kind of recreational resources do you usually use in your

classes to develop oral and listening skills?

After analyzing he third question of the teachers applied survey of the
Languages and linguistics Major it was verified that teachers in equal proportions use
games, dynamics and music with a 33,33% to develop the listening and speaking of
their students.

According the reult it is essential that teachers use wide variety of ludic
materials to develop the listening and speaking English, to create one enjoyable
environment and can motivate the increasing of listening and speaking skills.

It is necessary to build synergiestiveen the act of education and the
communication of the same, so teachers must rely on real actions (as their resources)
to develop skills. Al'f communication i s
must be managed arendt tcealint@aaidng ati ons t h
compl ementary relations between factual |

2011)

58



ANALIS YS AND INTERPRETATION OF TABLE 9

4. Of the resources cited, what do you think is the best to achieved

results in the development of ktening and speaking skills?

According to the resources obtained in the teachers applied survey of
Languages and Linguistics major in regard to the fourth question posed, could be
obtained that 33,33% of teachers responded that, games achieved hdtemrése
development of listening and speaking skills, another 33,33% said using dynamics
and other 33,33%. Therefore teachers considered appropriate the use of these three

resources in order to increase listening and speaking level.

However it is necesary to consider that, many teachers when they have asked

a student
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ANALIS YS AND INTERPRETATION OF TABLE 10

5. What do you think are the advantages that provide ludic resources

during oral production and listening skills?

According to the resourcestained in the fifth question about the survey
teachers applied of Languages and Linguistics Major it was verified the 66,67%o0f
teachers considered that fluidity, interaction, pronunciation, motivation are
advantaged that provide ludic resources, howe\eB&33% said pronunciation is

the most remarkable advantage of using ludic resources.

Therefore according to the results it concluded that the ludic resources are
very important in classroom, because it has some advantages that allow to students

develop ommunicative skills in English.

Considering the opinion of Bldzquez (1989) the ludic material plays an
important role. Approaches the students to the reality of what they want to learn,
motivates te teaching and learning, if the material is ideal an@dsaygpropriately,
and finally it represents and illustrates, intuitively, what is explained orally to

facilitate their teaching and learning.
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ANALIS YS AND INTERPRETATION OF TABLE 11

6. Do you consider necessary to elaborate a methodological guide for

strengthening interactive oral production and listening skills?

According to the resources obtained in the sixth question about the teachers
applied survey of Languages and Linguistics Major it was obtained that 100% of the
sample in the present investigaticmoice option YES. For that reason it is necessary
the creation of a methodological guide to develop listening and speaking in English
using ludic materials.

It is supported by the idea that, the ludic materials are often used as a nexus
between the teachand or learning and the reality. The ideal would be that all
teaching and learning to be carried out in contact with real life, but it is not always
possible or desirable and that is why we turn to a series of means, resources or
materials that we senas bridge between what is taught and learned and the real

world. (Nerici, 1973)
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9.2SURVEYS APPLIED TO STUDENTS OF LANGUAGES AND
LINGUISTICS MAJOR AT TECHNICAL UNIVERSITY OF
MANABI.

ANALISYS AND INTERPRETATION OF TABLE 1 2

1. According to your point of view. How do the ludic resources influence in

oral and listening skills during the teaching- learning process?

According with the results obtained 92, 31% of students think ludic resources
influence in oral and listening skills during the teacHeayning procss in a
positively way. In the other hand 2, 88 % students think that this resources are
negatively. While 4, 81% of students think the ludic resources no impact in the

oral and listening skills duringgachinglearning process.

The ludic resources role fundamental in the oral and listening skills during
the teachindearning process because they give students and teacher a real
environment of interaction where we take advantage of games to involve students
in class. The use of this resources make animgéul learning process as teachers
we should teach in a fun and simple way in order to our students learn in an

effective way.
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ANALIS YS AND INTERPRETATION OF TABLE 13

2. Do you consider as a student, is there an improvement in the
development of @al and listening skills with the use of ludic resources?

In the second question we obtained a result of 94, 23% in students that
consider there is an improvement in the development of oral and listening skills
with the use of the ludic resources. le dame way there is a 1, 92% of students
consider there is not an improvement in the development of oral and listening
skills with the use of the ludic resources. Also the 3, 85% of students consider it

does not matter.

The playful activities represent anportant stimulus of the learning, since
when the child and the girl play, at the same time they are learning,
experimenting, exploring and discovering his environment and it introduces them
in the games as a didactic. So, the use of these resourcelsitgito our students

and teachers to improve the language.
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ANALIS YS AND INTERPRETATION OF TABLE 14

3. What kind of didactic resources generally teachers use in their English
classes to develop speaking and listening skills?

According with the reults obtained 26, 92% of students said that teachers use
games in their English classes to develop speaking and listening skills. As well as
the 50, 00 % students said dynamics are generally use by teachers to develop
speaking and listening skills. Whitee 9, 62% of students said that teachers
generally use videos. Also the 9, 62% said teachers use music in their classes.
The 3, 85% of students said that teachers generally do not use any kind of

didactic resources in English classes.

The use of some didtic resources in classes are really necessary to catch
student 6s attention and to make the <cl a
use of this resources help teachers to choose a correct option according with the
kind of student or learning styldl af them before mentioned are effective and

provide benefits in the teachibgarning process.
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ANALISYS OF TABLE AND FIGURE 15

4. According to the resources cited, what do you think is the best to
achieved results in the development of oral and listeng skills?

Analyzing the fourth question of what are the ludic materials that achieve
better results in the developing of oral and listening skills; 35,58% of students
that were questioned affirmed dynamic is the best one, 30,77% declared

games, 24,04% entioned videos and 9,62% said music.

Nowadays, thanks to the technology it is easier for teachers look for
dynamic tools and leave behind boring classes to create an interactive class,
an enjoyable environment and motivate students to develop their

communicative skills.
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ANALISYS OF TABLE AND FIGURE 16

5. What do you think are the advantages that provide ludic resources
during oral production and listening skills?

The sample shows that 37,50% in the present investigation chose
pronunciation, they considéhis is one of the advantages that ludic sources
provide, other 28.85% mentioned interaction, the 19,23% said Fluidity, as well as
7.67% motivation and the 6.73% agreed all the options. So that, through this
information it could say that pronunciationtie advantage that students consider

they develop the most when the teachers apply ludic resources in their classes.

In the teaching learning process the use of the ludic component provide great
advantages, and it is true that ludic resources help tesaichiétre educational
process, because the used that is given to material to develop the class to catch
the attention of students must be appropriate. It means these resources help
students to think, inciting imagination, and creation, but it has to be tate
account that all the advantages that could be provide by ludic materials make and

effect in the developing of oral and listening skills if they are frequently used.
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ANALISYS OF TABLE AND FIGURE 17

6. Do you think is necessary, teachers develop ant@ractive

methodological guide to strengthen oral production and listening skills?

According to the resources obtained in the sixth question about students applied
survey of Languages and Linguistic Scholl it was obtained that 100% of the sample
in the present investigation choice opinion YES. For that reason it is essential the
creation and use @i interactive methodological guide in the teaching learning

process to strength oral production and listening skills.

A didactic guide orients the study, bging student cognitive processes; it is a
motivator to spark student interest. It is an ideal to guide and facilitate learning, help
to understand and, apply different knowledge, thus to integrate all means and
resources that are presented to the stuaestipport for their learningGarcia

Aretio, 1994)
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10.ELABORATION OF RESULTS REPORT

10.1. ACHIEVEMENT OF OBJECTIVES
Achievement of the objectives is demonstrated after completing the research in its

theoretical and practical part.

GENERAL OBJECTIVE:

Determine the influence of ludic resources in the development of the listening
and speaking skills in students of Languages and LinguistiMajor , during the
school term 2016.

This objective is accomplished by reviewing the resulthefsurvey of teachers
and students, showing figure 1that 100% of teachers agreed that the use of
recreational resources affects learning processes, along with this, managed to
demonstratein figure 8with 81% students agreed with the opinion of the@chers,
compared to 19% of the remaining students responded that recreational resources do
not influence in the learning processes, in addition to this, the goal is also achieved
with figure No. 2 showing as 100% of teachers based on their experiemessep
that recreational resources have a positive effects on students, and thus enhance the
development of listening and speaking skills, on the other afigure 9, the94%
students said that the increase in recreational games in English classesnernuial
learning, while the remaining 4% believe that recreational resources have no effect
on the learning process.

Taking into account the information listed above, entertainment is a key part in
teaching and learning, both teachers and studentspawities students pay due

attention when learning, and demonstrates that helps in improving the listening and
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speaking skills production. These benefits are to extend knowledge with students in
English matter what happens to the fluidity of these twdsslahd thus get to learn

in a fun way.

SPECIFIC OBJECTIVE #1:

1 To investigate the type ofludic resourcesused by teachers
to strengthen the skills of oraland listening production in the inter
learning English students of Languages and Linguisticéajor at the

Technical University of Manabi.

This objective is accomplished basing on figure number 3 of the survey, in which
in equal proportions the teachers sample surveyed manifested their answer to the
respective question which was related to the typeiditIresources that allowed the
students to strengthen oral skills and listening production in English more effectively
and the 33.33% said games, another 33.33% dynamics while the other 33.33 % said
music. Of the options picked teacher are conscioudefiridispensable role that
these resources play in the inter learning, as they produce an amusing environment,
where students express their emotions, joys, and pleasures at the same time that are

improving oral production and listening skills of the Englianguage.

This objective is also verified with figure number 9 with the following
percentages: 50% of students affirmed that dynamics is the ludic resource that
teachers generally use the most in their English classes to develop speaking and
listening skls, other 26.92% selected games, the 9.62% picked videos, as well as
9.62% designated music and 3.85% mentioned that teachers do not use any kind of

materials in their classes. According to the results obtained, it could prove that
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teachers most of thente use playful resources to develop the learning processes.
Also they could be used in all education levels being methods that foster creativity

and expand knowledge.

SPECIFIC OBJECTIVE #2:
1 To know the advantages provided by the ludic resources in
the development of oral and listening skills production to improve
English fluency of students of the Languages and Linguistiddajor at

the Technical University of Manabi.

This objective is confirmed with figure number 4, in which teachers picked
three diffeent options in uniform rate, whence the results of each alternative
were the following:33,33% considered that games is the resource that achieved
the best results in the development of oral and listening skills, the othef33,33
chose dynamics, and 33%3agreed music. Of the results obtained, teachers
considered to dynamism and games as an important part in the telgehimgg
process, which by their nature require activity and participation in order to

approach a real and effective learning.

This obpctive is also supported with figure number 5 in which 33,33% of
teachers mentioned that pronunciation is an advantage that ludic resources
provide in oral production and listening skills development, and other 66,67%
chose all option, it means fluiditynteraction, pronunciation and motivation.
Playful resources propitiate a successful learning, attractive for the students that

provide advantages in the purposes for which are employed, that develop the
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required skills and t henmudieatve tearmdng c ur r i

teachingo.

On the other handhis objective is also confirmed with figure number 10 in
which 35,58%of the students sample in the present investigation selected
dynamics as the resourdtieat achieved the best results in the develmpnof
oral and listening skills, other 30,77% manifested games, the 24,04% said videos
and the other 9,62% agreed music. The value that have ludic resources, achieve
and help to conceive more participatory structures to increase interaction within

the classroom.

This objective is also supported with figure number 11 with the following
percentages: 37,50% of the students surveyed mentioned pronunciation is an
advantage that ludic resources provide to develop oral production and listening
skill, other 28,856 said interaction, the 19,23% picked fluidity, other 7,69 agreed
motivation, as well as 6,73% selected all option, it means fluidity, interaction,
pronunciation and motivation. In conclusion students are aware of the benefits
that these ludic resourcesopide in the learning context, but these can be used
with a variety of purposes such d@s;] udi ¢ r e s owanfdense atdu i | d
increase motivation in students. They are an effective method that fosters the

significance of whaal).i s | earnedo (Herna
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SPECIFIC OBJECTIVE #3:

11.To develop a proposal based on the results of the investigation.

This objective is corroborated with figure number 6 and 12, in which the results
of each alternative were the following: 100 % of teachers and studeea&sidabat
the use of ludic resources cause a big impact in the development of oral production
and listening skills, so, it is necessary to elaborate an interactive methodological
guide is necessary to strengthen these skills, even though, both studaetchrds
are aware of the importance of interactive learning to develop and improve listening
skills and oral production, there are some factor that avoid or make difficult this
process due to the lack of playful resources that would facilitate leanooggs.

Taking into account the interest some learners have in increasing oral and
listening skills in the English language, it becomes necessary to have them appreciate
the benefits they could obtain by using recreational resources included the ingeractiv

guide.
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11.1.CONCLUSION

During the period of execution of the investigation, applying the knowledge
acquired in the process of instruction in the Languages and Linguistics Major, we

have come to the following conclusions:

1 As well as teacherad students were aware of the positive influence of
recreational resources for the development of listening and speaking to
facilitate the teachingearning process.

1 The two sides consider important the use of these resources to help develop

the listeningand speaking skills.

1 Teachers indicated as students in English classes make use of recreational
resources, emphasizing the use of dynamics and games to develop
meaningful learning.

1 The resource that achieves better results as mentioned by teachers and
students is the dynamic as well as the games because they play an important
role when developing these skills.

1 The advantages exhibited by both teachers and students show that by utilizing
the recreational resources we get a great impact on the improvement of
pronunciation, interaction, motivation besides fluency.

1 Itis necessary to create an interactive methodological goidevelop

listening and speaking skillgith ludic resources.
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11.2. RECOMMENDATIONS

During the period of execution of the investigation, lgimg the knowledge
acquired in the process of instruction in the Languages and Linguistics Major, we

have come to the following conclusions:

1 To know the correct use ofcreational resources to develop of listening and
speaking to facilitate the teaclgitearning process.

1 Itis important the use of resources to help develop the listening and speaking
skills such as: dynamics videos, songs, movies, games and so on.

1 To use the resource or material according with our students preferences.

1 Itis recommendetb be creative and implementing new games or strategies
for better results.

1 Itis recommended a proper handling of recreational resources|that
teachers and students to involve in a ealironmenof interaction.

1 Itis recommend to implement theénactive methodological guide to

develop listening and speaking skillsough the use of ludic resources.
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12. THE PROPOSAL.
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12.1. INTRODUCTION.

The game is considered as an activity of great potential for development and
learning, ® the play and learning are necessarily related, especially in the learning of

L2.

In Ecuador lack of recreational resources in the classroom is an educational
problem in almost all levels of education, as it causes an unflattering learning
environment forthe student. Litijos study (2006) reveals that recreational resources
are ignored by the teacher as unimportant to language teaching in the classroom part.
In the School of Languages and Linguistics at the Technical University of Manabi,

there has been sofficient recreational resources.

Consequently, this interactive methodological guide was designed as part of
the proposal of solution based on the re
AND ITS INFLUENCE ON THE DEVELOPMENT OF LISTENING AND
SPEAKING SKLLS IN STUDENTS OF LANGUAGES AND LINGUISTICS
MAJOR DURI NG THE SCHOOL TERM 2016. 0, t o

and studentaboutadvantages provided by the ludic resources
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12.2.  JUSTIFICATION

The ludic resources play an important role in the learmhg foreign
language. For this reason, the present methodological guide promotes the
development of listening and speaking skills through the implementation of a Free
Library at the Central library of th€echnical UniversityManabi. Simultaneously,
this proposal is relevant because it seeks to stimulate the using of dynamic activities
and games to improve communicative skills in students of the Languages and

Linguistic Major.
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12.3. OBJECTIVES

12.3.1.GENERAL OBJECTIVE

12.3.2.SPECIFIC OBJECTIVES
1 To stimulate thelevelopment of communicative skills of students.
1 To allow teachers to turn their classes into a real interactive environment.
1 To guide and motivate the students and teachers on the advantages of ludic

resources and how to give it a good use.
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12.4. THEORICAL FOUNDATIONS OF THE PROPOSAL

Ludic resources

|
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ADVANTAGES
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.

. Relevance :
Materiaus call ve prouuceu Uidl die ulecuy relevant

studentsd6 and institutiof
content, issues, and concerns. Develop experé
Developing materials can help develop expertise amg
staff, giving them a greéar understanding of thé

characteristics of effective materials.

Materials produced within the institution can be revisecf
adapted as needed, giving them greater flexibility tha§

commercial course book.

Didactic versatility.

Topics, examples, synthesis, games, dynamic,

Motivation.

§Sustai n studentos interes§
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HOW ARE THE LUDIC RESOURCES USED IN
THE CLASSROOM?

) Dynamics
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RSN EORUNI=gRUIbl[ef RESOURCES

It should takento account the characteristics of the
material, for greater emphasis on developing the skills
listening and speaking.

2 Teachers try to have varied materials such as loose so you
make use in the time available for the class.

It should make the most of the play materials (videos, musit

dynamics, games, etc.) presented. Is that the material shou
not only present, but give functionality.



IMPROVING LISTENING SKILLS.

ARThe most basi

needs is the need to
understand and be
understood. The best way to
understand people is to listen
to themo.

-Ralph G. Nichols.

WHY DO WE LISTEN?

V We listen to obtain
Information.

V We listen to understanc

V We listen for enjoyment

V We listen to learn.
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